Asian Journal of Business Management 2(1): 24-29, 2010
ISSN: 2041-8752
© M axwell Scientific Organization, 2009
Submitted Date: November 18, 2009
Accepted Date: December 14, 2009

Published Date: February 10, 2010

Supervision of Business Education Teachers: Issues and Problems
1

1

F.O. Ohiwerei and 2 B.E. Okoli
Department of Vocational and Technical Education Ambrose Alli University,
Ekpom a, Edo State, Nig eria
2
Departm ent of Business Education, E bon yi state university, Abakaliki,
Ebony i State, Nigeria

Abstract: This p aper is aimed at trying to explain w ho a b usiness edu cator su pervisor is and his functions. The
research therefore, reveals the business education supervisor functions such as he corrects, directs, teaches,
demonstrates, assisting in teach ing techniqu es, conferring with teachers, assisting in processing of evaluating
and examination and revising curriculum and courses of study, holding conferences or group meeting to discuss
problems, attending local, state, regional and national professional conventions. It also reveals the problems
of business educ ation su pervisors. C onclusion and recom men dations we re made.
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INTRODUCATION
Supervision is the process whereby an authorized
person who se nom enclature is thereafter called supervisor
sees to the w ork of others to see w hethe r it is in line w ith
stated standard, and if not, he corrects, directs, teaches,
demonstrates, assisting in teaching techniques, conferring
with teachers, assisting in processing of evaluating and
examination and revising curriculum and courses of study,
holding conferenc es or group meeting to discuss
problems, attending local, state, regional and national
professional conventions etc.
Onoyase (1991) opined that supervision of instruction
has undergone a process of evolution since the colonial
time. In the 18 th centaury, supervision was characterized
by inspection for control and laym en carried this out. It
was a common practice that once an educator becomes a
supervisor or director of instruction he w as referred to as
inspector. The impression people has about supervision
during this time w as that the supervisor was respo nsible
for making judgment about the teacher and not helping
the teacher on how to teach in order to make the students
learn well. The su pervisor’s recommendation to replace a
teacher was carried out immediately.
Kathleen (2006) says defining supervision is not a
simple task. The field has “a variety of sometimes
incompatible definitions, a very low level of popular
acceptance and many perplexing and challenging
problems” While Anderson (1982) in Kathleen (2006)
stated that “even the terminology of supervision causes
discomfort and weaken s allegiance”. In some situations,
supervision has been defined for legal and contractual
purposes. For example, according to H azi (1994) in

Kathleen (2006), New Jersey law defined a supervisor, as
“any appropriately certified individual assigned with the
responsibility for the direction and guidance of the work
of teaching staff m emb ers.” In that context, supervision is
defined by the administrative co de an d is “legally
synonymous with evaluation”.
A broader de finition co mes from D aresh (2001) in
Kathleen (2006) a general education author, who said
“supervision is a process of overseeing the ability of
people to meet the goals of the organization in which they
work.” He stresses that supervision should be seen as a
process rather than as a pro fession al role.
Goldsberry (1988) defines supervision as “an
organizational responsibility and function focused upon
the assessment and refinement of current practices”. He
also notes the hierarchical nature of supervision: “Because
it is an organizational respo nsibility, it necessa rily
involves interaction between an organizational
supe rordinate and a subordinate – meaning th at legitimate
autho rity for decision-making resides with th e
supe rvisor”.
Gambrill and Stein (19 83) say effective supervisors
are those “w ho help their staff help their clients in a
manner that maximizes positive consequence s for all”. In
a similar way, effective business education teacher
supervisors help business education teachers help students
in order to maximize learning and p ositive
attitudes.
Almost everyone in business education
teaching has folk wisdom abou t wh at it means to be a
supervisor because so many of us have been supervised at
some time. There are some specific definitions in our
field, however. For instance, Wallace (1991) states that a
supervisor is “anyone who has...the duty of monitoring
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and improving the quality of teaching done by other
colleagues in an educ ational situation”.
Geb hard (1990) says “language teacher supervision
is an ongoing process of teacher education in which the
supervisor observes what goes on in the teacher’s
classroom with an eye toward the goal of improved
instruction”.
How ever, teacher supervision is not just concerned
with the creative and positive aspects of helping business
education teachers achieve their full poten tial. If it were,
the job title might be “teacher developer” instead.
Supervision also includes less rewarding and rather
unpleasant responsibilities, such as providing negative
feedback, ensuring that teachers adhere to programme
policy and even firing employees if the need arises.
According to Frederick (2009), the function of the
supervisor is to help the worker to find himself, to
discover his own best way of doing whatever has to be
done. Supervision must therefore be sympathetic working, thinking, feeling, with the person supervised.
The supervisor should be enthusiastic - should radiate
success in eve ry mo tion and word - tho ugh not at all in
the spirit of self-display, wholly to set an examp le and to
encourage. The discouraged w orker must have kindly
instruction. Nothing must be done to destroy se lf-respect;
cutting remarks must be reserved for the careless or
supercilious worker. But the supervisor must have
compelling power - something in him to make the corps
of workers feel that their assignments are of tremendous
importance.
Aiyepeku (1982) stated that since independence,
there has been a conscious effort to change the
unfortunate imag e of the inspector to a more favou rable
one. Nowadays, the inspectorate service tries to ensure
that the insp ector of education conducts himself as the
teacher’s friend, adviser, guide professional colleague and
consultant. Nowadays, the primary interest of the
inspector is to help teachers to do their work better in
order to improve the learning environment for students.
The mod ern inspecto r does not visit sc hools mere ly to
find fault and to criticize but to identify problems and h elp
to solve the problems. He encourages teac hers to write to
him for advice and would either send back promptly a
written reply or com e in person. H e encou rages teachers
not to window-dress for his visits but to let him se e their
problems in their natural setting. The modern inspector
does not hold to sheer naked authority in his interaction
with teachers. He wins the respect of teachers, not
command it. He does not do anything that will shame the
teachers before the students.
Rotimi (1969) in Onoyase (1991) says the w ord
supervision can be interchangeably used as inspection and
vice versa. And since in this country the word widely used
when one refers to supervision is inspection I shall ask
your indulgence to use it in that way.

W iles and L ovell (1975 ) in Onoyase (1991) stated
that supervision is an organizational behaviour system,
which has the function of interaction with teaching
behaviour system for the purpose of improving learning
situation for children. Eye et al. (1971) in Onoyase
(1991), opined that supervision is the phase of school
administration which focuses primarily upon the
achievement of the appropriate instructional expectations
of educational system. Harris (1963) in Onoyase (1991)
says, supervision is what school personnel does with
adults and things for the purpose of maintaining of
changing the operation of school in order to directly
influence the attainment of the m ajor instructional goals
of the school. Onoyase perceived supervision as an action
purposely directed towards the improvement of teachinglearning process.
According to Eferakeya and Onyene in Peretomode
(1995) the school like any other organization has
problems. The va riety of problems which the school
present can be identified through the process by which its
functions are perform ed.
Instructional supervision is one of the process by
which school administration attempts to achieve
acceptable standards of performance and results. It is the
tool of quality control in the school, system.
According to Nwankwo (1984) in Peretomode
(1995), supervision can be divided into categories. These
are instructional and personnel supervision, Instructional
supervision has been defined as a set of activities, which
are carried out with the purpose of making the teaching
and learning purpose better for the learner. Personnel
supervision on the other hand, deals with the set of
activities, which are carried out by the supervisor with the
basic aim of sensitizing mo bilizing and m onitoring staff
in the school towards perform ing their duties u ltimately in
terms of achievement of the stated aims and objectives of
the educational system.
RESULTS AND DISCUSSION
Problems of school inspection and instructional
supervision:
Poor Incentive: According to P eretom ode (1995), the
inspectors are dissatisfied (business ed ucation inspe ctors
inclusive) with their jobs bec ause of m otivating factors
are minimal. It is well known that teachers and their
resou rce persons are poorly rem unerated.
Comm unication in Supervision: For a business educator
supervisor to carry out his/her duties effectively he/she
must be able to communicate effectively. Hence,
Peretomode (1995) stated that commu nication is an
important factor in human relations. Without
communication, meaningful relationships would not be
possible, and without relationships among people,
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communication will not be necessa ry. Co mm unica tion is
the process of transmitting and imparting information
from a sender to a receiver. It is a process of transmitting
meanings from sender to receiver. For an effective
communication to occur, the receiver must get the
information as the sender intended.

students, teachers, adm inistrators and indeed the entire
school system to solve identified problems.
Staffing: Throug h the process of supervision, staff
vacancies in terms of grades and disciplines, can be
identified in accordance with the organizational structure
of the school. Sub sequ ently as a follow up activity, steps
should be taken to fill such identified vacancies.

The Supervisor as a Helper and Facilitator: The
earliest form of supervision was described as inspection.
Their inspectors to determine whether they were doing the
job visited teachers. The reports of such visits were used
to determ ine the teachers’ prom otion or retention. There
was no effort to improve the teachers’ knowledge or the
teaching. Supervision was introduced to improve the
quality of teaching and learning.

Co-ordination: The supervisor is expe cted to co-ord inate
the efforts of all participants and ensu re that by so doing,
decision-making becomes a collective responsibility.
Observation: Ma nagem ent, staff and students are
observed at work during a typical supervision se ssion. In
an attempt to help improve observed hab its and standards,
the supervisor through consultation, offer advice to the
participants.

Basis for Supervision:

C
C

C
C

Supervision is geared towards the improvement of
the teaching/learning situation for the benefit of both
the teachers and the learners.
Supervision helps in the identification of areas of
strength of teachers, w hile weakness area s are
developed, weaknesses are further identified and the
teachers are helped in an understanding manner to
overcome them.
Supervision is democratically conducted so as to give
recognition to the teachers and create a cordial
working atmosphere based on good human relations.
Supervision is tailored towards ensuring that the
teacher follows the general guide lines as provided in
the curriculum.

Assessment: Through the supervision process, a
comprehensive list of people and materials at work are
assessed in their natural states. This is impo rtant w hen it
is remembered that there are still a number of untrained
teachers within the school system. To help in the
improvement of some identified shortcomings, activities
such as microteaching, demonstration teaching, seminars
and worksho ps can be o rganized.
Differences between Inspection and Supervision: There
exist some d ifferences between inspection and
supervision. According to Nwankwo (1984) the aim of the
traditional inspection is to find reasons for closing,
opening or retaining a school. Inspection is teacher and
principal centered. The fundamental aim is to serve the
purpose of witch hunting. Inspection rigidly stresses strict
compliance to set down rules and regulations, irrespective
of peculiar local conditions, which may make some of the
set down regulations not workable. Inspections we re
norm ally not thorough because they were usually directed
at specific occasional issues such as investigating cases of
fraud. Inspectors usually demand respect and intimida te
the teachers and students, and even school heads. One
person who was a jack of all trade usually conducted
inspection by the nature of work that was done. Inspection
reports were usually negative in tone and n ot written
immediately after the inspection. This led to situations
where there were no follow up activities.
W hile the aim of the supervision is to help the
teachers and students to carry out the teaching/learning
process more effectively and make it more interesting.
Supervision is usually concerned with the general
structure of the school. It deals with anything from the
school curriculum to the welfare of students and teachers.
It looks at the management variables such as plans,
policies and programmes and then in conjunction with the
other participants, works ou t a mutu ally acc epted formu la

There are follow-up activities that should be directed
at the improvement of identified areas of teacher’s
weakness.
Supervision helps the teach ers in terms of selfdiscovery particularly in the area of improvisation and the
use of modern teaching aids as a basis for improving
teaching strategies; supervisors help to introduce teac hers
to a variety of audio and visual materials that help to
facilitate good teaching.
Duties of a Supervisor: According to Aderounmu and
Ehiametalor (1985), the specific duties of a supervisor
include some of the following
Planning: To ensure that the aims of supervision are
attained, planning principles have to be applied to the
supervision exercise from the very beginning. Planning
principles involve the articulation of objectives, selecting
of the best strategies, mapping out of policies,
programmes and procedures that w ould b est help in
achieving the stated objectives. As it should be planned
with the in service development of teachers in mind,
provision of adequate teach ing materials and help the
26
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for supervision after considering all the prevailing
conditions in the school and im med iate env ironm ent.
Supervision usually is well planned and not reserved
for investigating occasional problems. The supervisor
earned respect by sharing his expertise and consideration
on matters that were encountered. Supervision was
usua lly teamwork that was characterized by division of
labour, and expert advice would be sort and obtained by
the teachers and students. Supervision rep orts are usually
discussed with the teacher and follow up activities are
normally commenced at the earliest possible time.
Inspection is looking closely at something or
someone, usually to detect faults or problems, with a view
to giving them an assessment of some kind. For example,
the customs officers inspect the goods going through
customs - the officers look all over/thro ugh the goods to
see if anything is wrong with them. If nothing is wrong,
they are passed as "in order" or a similar term, indicating
that the inspection has been carried out and everything is
OK. Basically this is what all inspectors do, whether they
are looking at food safety, school standards or wha tever.
Supervision, on the other hand, really means "looking
from above." If you supervise someone/ something, you
keep a general eye on their activities and usually help to
direct them. As an employee, if you work under
supervision, it means that your line manager tells you
what to do, and is usually around to check that yo u are
working well; but if your work is inspected, it means that
he/she takes what you have done and examines it very
closely, looking for faults.

The Division of School Supervision must, of
necessity, work collaboratively with four agencies that
contributes to the welfare of students. These include;

Role of School Supervision and District Office:
According to Trinidad and Tobago (2009) each school is
part of an educational district and falls under the direct
control of the Scho ol Supervisor III of the district. The
Division of School Supervision has a major responsibility
for ensuring school effectivene ss in the education sector.
It consists of a hea d office and se ven (7) sub-units “the
educational districts. The Tobago House of Assembly is
respo nsible for the educational district of Tobago. The
Division of Sch ool Supervision is the key play er in all
policies and initiatives set out by The Ministry of
Education aimed at reforming and the strengthening the
education system.
The Director of School Supervision, who manages a
cadre of school supervisors and other support staff, heads
the division . His sp ecific responsibility is to ensure the
efficient and effective administration of schools at the
early childhood, primary, and the sec ondary levels. In the
present environment of educational reform, the Division
of School Supervision is committed to meet the
challenges by making a genuine effort to plan for change
and be part of a collaborative team in the proposed entity
called the Q uality D elivery Unit that is responsible for the
quality assurance process within the Ministry of
Edu cation.

C
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The Teaching Service Commission
Denominational Boards-in particular their Secretaries
and M anagers
Principals
Teach ers
Parents
Other M inistries of Government e.g. Health, Works
and Transport
The representatives of Teachers’ Association
Memb ers of the religiou s com mun ity
Mem bers of the business community

The division must be aware of the roles of these
various bodies and the authority with which some of them
have been entrusted over time. They must also be
sensitive to situations where roles seem to overlap and
must use of its expertise and experience to resolve or
avert potential areas of conflict. The school supervisor
must be an agen t of guidance , conciliation and harmony
– not one w ho generates conflicts, suspicion or anxiety .
Superv isors and Principals must engage in building
capa city in leadership both at the district and school level.
This requires the develo pme nt of an action plan that is
monitored and evaluated by those who are know ledge able
and promote the same vision and mission for the
education system. Th e Supervisor is responsible for:

C
C
C
C
C
C
C
C

C

27

Ensuring the implem entation of the policies of the
Ministry of Education
The supervision and inspection of the programme of
education required by the Curriculum
Ensuring that school premises, property and stock are
protected against improper use
The submission of reports on matters relating to the
discipline of teachers
The conduct and the supervision of courses of
induction and training for untrained teachers in
service as w ell as courses for other teachers
The observance of the Education Act and the
Regulations pertaining to the conduct of schools
Arranging for the approval of such special leave to
teachers that may be granted them in accordance w ith
the Regulation
Arranging for the approval of school holidays that
may be granted them in accordance with the
Regulation
Considering, accessing and recommending the
performance appraisal reports for all teaching staff –
those of Vice-Principals and Senior teachers and
completing those for Principals
S u p e r v i s in g
the
d ue
p e r f o rm a n c e
of
managers/principles
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Furnishing such returns as may be prescribed or
required at any time by the M inister
Dealing with all other matters of organization,
management and admin istration as may be referred to
him/her by the Minister e.g. Student Transports,
Adm inistration of Book Grants
Cooperating with appropriate authorities in the
exercise of organizing schemes
Arbitrating in issues concerning students
M aking recomm endations to the Minister of
Education for the suspension and expulsion of
students
Ensuring the attendance at school of children of
compulsory school age.
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CONCLUSION
In conc lusion, the business educator supervisor
shou ld see his role as that of creating conditions that can
motiv ate teachers to enhance his instructional
effectiveness. This can be achieved by appealing to their
social needs. An integrative approach that makes the
teacher feel strongly attached and committed to the school
can blosso m an interpersona l relationship that is
characterized by trust, mutuality of interest and handwork.
These are the characteristics that are germane to the
realization of the goal of instructional supervision.
RECOMMENDATIONS
The issues and p roblems that were identified in this
research can serve a s a founda tional basis for future
developmental efforts as well as evaluation criteria. By
addressing the issues and problems, the leadership of
business educators can proactively establish specific task
force action groups to m eet these challenges, strategically
marshalling their use of human and physical resources.
Based on these, the following recommendations are put
forward:

C
C
C

There shou ld be a uniform curriculum fo r all
Nigerian unive rsities offering bu siness education
programme for ease supervision.
Greater emphasis should be placed on the
development of the knowledge base for the business
educators’ supervisors.
The relationship between a business educator
supervisor and b usiness edu cation teachers sho uld
not be that of servant and master but a learning
situation where both partners contribute.
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